Within the past few months interest has been renewed in the discussion of the value of the kindergarten as training for little children. This is largely due to the somewhat different methods which are being offered by Signora Montessori 
Froebel's attitude towards education rather than confined themselves to the details of his pedagogy, there is a steady and progressive change going on which augurs well for the future of the kindergarten as an institution.
Froebel studied little children, their interests, their actions, their questions, their responses; he studied the world about him, its ideals and social forms; he studied the way in which the individual grew into acceptance of race judgments. He concluded that education ought to be the guidance of the human being toward social standards and values through the utilization of the individual energy which was seeking an outlet. In formulating this idea definitely as a method he made many mistakes according to the beliefs of today, (1) because he knew so much less than we do of the child's instincts and the development of his mental powers, (2) because social as well as educational standards and values have changed, and (3) because life itself rather than abstract formulae has been found to present the most efficient means for education.
Yet?there is so much which is fundamental and vital in even the details which Froebel suggested that through following these, educators have found it possible to take the step which now enables them to look back and pick out the flaws. Froebel's ideas in pedagogy were so different from those prevailing in his time that the first Froebelian teachers needed to be persons of deep insight and faith to accept them. All of his ideas were received with equal enthusiasm. Since his time our In giving opportunities for experiences of different kinds, many a kindergartner now feels that it is her share to awaken a child's interest to the best aspects of his environment, and to help him gain enough knowledge about them to want to learn more. In other words, she tries to develop in the child an attitude of alertness to his environment, of selecting for consideration the best that there is in it and of learning something worth while about it. She does not need to exhaust its details, the child will have an opportunity to develop the subject later in the school. In the games the kindergartner is learning to give those only which the child enjoys, as she realizes that the more advanced forms will be played afterward. It is the same with the handwork, she dares to linger over the kinds which develop the children in all directions.
The particular interest which is ripening between four and six years is the social interest. Children when they come to the kindergarten have seldom been in a group of equals of the same stage of development, although they know how to associate with those older and younger.
When they enter the kindergarten they are very individualistic, they want a toy for themselves, merely for the sake of possession. Gradually they become willing to share the toy with some other child and before they are six they gladly control themselves (for a short time) in order to be fair in waiting their turn. Many of the exercises of the kindergarten give opportunities for a child to develop in his own peculiar individual way but at other times the little citizens learn to take their places in a democratic community where each one has his fair chance. This of necessity means subordination of individual desires for the sake of justice or a combined aim.
Although this finding of one's place in a little community is developed in many of the exercises of the kindergarten, it is seen most plainly in the games. In the early games, the children all take part, performing the same action, later the children are found -willing and able to take many different parts. The V. The child is the center of the curriculum. In the early days of kindergarten practice the "gifts" and "occupations" as well as the Mother Play were felt to contain a complete circle of knowledge. To omit one part was to break the continuity and to introduce any other was needless and perhaps harmful. The curriculum of the kindergarten was then a process through which each child had to pass regardless of what he brought to the kindergarten in the way of experience or powers. This formula was supposed to give each child the same amount of education.
The curriculum centered about a certain mystical unity which was inherent in the relationship of materials and which corresponded to some unity within the child.
This feeling has given place to the idea of the child as the center, his instincts, interests and powers. It is the nature of the child which is to be developed in its manysidedness. The materials which are used in many places, are there now because of their psychological appeal rather than because of their logical relation to each other. They are supplied in such a way that the child will develop in the coordination and organization of his powers. Such materials as the doll and dollhouse will teach a. child to concentrate and hold fas Qwn energy to one line of effort for some length of time. 
